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Introduction

In recent years, under the leadership of our esteemed President, significant efforts
have been directed toward reforming and developing the education system in Uzbekistan
— from early childhood education to higher education. Special attention is given to
equipping youth with the skills and knowledge necessary to thrive in the 21st century, also
known as the "age of information." In this context, the integration of modern technology
into the educational process plays a vital role.

Given that the future of our country rests in the hands of its youth, it is our shared
responsibility to ensure that they are nurtured into competent, dedicated professionals. One
crucial aspect of this mission is developing professional competence in students. A true
specialist must love their profession and approach it with passion. Only then can they
achieve excellence and contribute meaningfully to national development.

From a psychological perspective, competence refers to the theoretical and practical
readiness of an individual to perform successfully in a given field. More broadly,
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professional competence encompasses a combination of knowledge, skills, attitudes, and
behaviors necessary for effective performance in a profession. The term “competence” (from
Latin competere, meaning “to be suitable”) has been defined differently by psychologists

Methodology

According to one definition, competence is the ability to effectively apply theoretical
knowledge, demonstrate high-level professional skills, and show aptitude in practical
activities.

N.G. Vitkovskaya defines competence as the mobilization of both internal
(knowledge, skills, psychological traits, moral values) and external (technical, material, and
social) resources to solve real-world problems.

A K. Markova views competence as an individual’s characteristic that reflects the
degree of correspondence to professional standards and requirements. These varied
perspectives reflect the multifaceted nature of competence, highlighting that it is not merely
a collection of knowledge, but also a personal and psychological readiness for complex
professional tasks.

The development of professional competence in future English language specialists
is not solely a matter of mastering linguistic knowledge or pedagogical strategies. It is also
profoundly influenced by a range of psychological mechanisms that underpin cognitive,
emotional, and motivational development. This literature review explores the key
psychological mechanisms that contribute to professional growth in EFL (English as a
Foreign Language) pre-service teachers.

Self-Regulation and Emotional Management

A central psychological mechanism in teacher development is self-regulation, which
includes emotional awareness, impulse control, and adaptive emotional responses.
According to Najjarpour (2024), effective EFL teachers demonstrate high levels of emotional
intelligence, particularly in managing classroom-related stress and maintaining motivation
in challenging situations. Emotional self-regulation enables future teachers to cope with
performance anxiety, student resistance, and professional ambiguity.

Moreover, studies such as those by Gross (2015) emphasize the importance of
emotion regulation strategies, including cognitive reappraisal and expressive suppression.
These mechanisms help educators to remain composed and effective in emotionally
demanding contexts, which is essential in developing a stable professional identity.

Metacognitive Reflection and Self-Awareness

Reflective practice plays a vital role in forming professional competence. According
to Schon’s (1983) theory of "reflection-in-action" and "reflection-on-action," future English
language teachers grow professionally by critically examining their teaching decisions and
experiences. Phillips et al. (2016) highlight the power of metacognitive strategies such as
reflective journaling, self-assessment, and feedback analysis in enhancing awareness of
one’s pedagogical style, strengths, and areas for improvement.

https://journal.pubmedia.id/index.php/pjp



Jurnal Psikologi Volume: 2, Number 4, 2025 30f10

This reflective capacity fosters autonomous learning and a deep understanding of the
teaching process, allowing pre-service teachers to become proactive and adaptive
professionals.

Self-Efficacy and Belief Systems

The concept of teacher self-efficacy, developed from Bandura's social cognitive
theory, is a well-documented psychological mechanism influencing professional
competence. According to Wyatt (2018), EFL teachers with a strong sense of efficacy are
more likely to implement innovative practices, persist in the face of obstacles, and maintain
student engagement. Their belief in their own teaching abilities translates into higher
motivation and better classroom outcomes.

Self-efficacy is not only shaped by personal experiences but also by vicarious
experiences, verbal encouragement, and emotional states. Developing this belief system
early in teacher education is essential for long-term competence and resilience.

Motivational Factors and Ideal L2 Self
The L2 Motivational Self System, introduced by Dornyei (2009), provides a
framework for understanding how motivation drives professional competence. The model
emphasizes the "Ideal L2 Self" — a vivid image of oneself as a successful language user and
teacher. For future English language specialists, aligning personal goals with this ideal
vision serves as a motivational anchor, guiding their behavior and learning efforts.
Additionally, intrinsic motivation — the desire to teach for personal satisfaction and

growth — correlates strongly with sustained professional development, as shown in Ushioda
(2011).

Collaborative Learning and Group Dynamics

Group psychological dynamics play a significant role in shaping professional
identity. Studies by Dornyei & Murphey (2003) emphasize that participation in collaborative
environments such as Professional Learning Communities (PLCs) fosters trust, shared
reflection, and collective problem-solving. These social mechanisms contribute to the
development of interpersonal skills, confidence, and mutual support, which are crucial for
future English language educators.

Engagement in team teaching, peer feedback sessions, and microteaching exercises
allows trainees to internalize both affective and cognitive strategies for effective teaching.

Cognitive Load and Task-Based Training

Professional competence is also influenced by the ability to manage cognitive load
during instructional planning and classroom implementation. According to Sweller’s (1988)
cognitive load theory, future educators need to automate routine aspects of teaching in
order to free up mental resources for complex problem-solving.

In this regard, Task-Based Language Teaching (TBLT) methodologies, supported by
Skehan and Robinson, provide structured opportunities for language teachers to integrate
theory and practice while progressively handling more cognitively demanding tasks.
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Cultural Intelligence and Identity Formation

Finally, the integration of cultural competence into professional identity is a
psychological challenge that future English teachers must overcome. Namazbaeva et al.
(2023) argue that intercultural awareness and empathy are essential psychological
components of global language teaching. These elements help pre-service teachers to
mediate between linguistic, cultural, and psychological differences in the classroom.

Developing a global teaching identity, according to Byram (1997), includes the
capacity to understand and respect diverse student perspectives while maintaining
pedagogical integrity.

The reviewed literature reveals that the development of professional competence in
future English language specialists is driven by a complex interplay of emotional
intelligence, metacognitive awareness, motivational alignment, social interaction, and
cultural sensitivity. These psychological mechanisms do not function in isolation but
interact dynamically throughout teacher education programs. Therefore, training
institutions should incorporate reflective practices, emotional management strategies, and
motivation-enhancing pedagogies to support the holistic development of future
professionals.

The teacher plays a crucial psychological and pedagogical role in developing
students' competencies. Through the use of innovative teaching methods, personalized
approaches, and motivational strategies, educators can create an environment where
students take ownership of their learning and grow professionally.

According to UNESCO (2005), a modern educator must demonstrate various forms
of pedagogical competence, including:

— Didactic Competence: Ability to plan and manage educational processes effectively,
selecting suitable methods for different learning contexts.

— Communicative Competence: Capacity for engaging communication, influence, and
establishing rapport with students.

— Innovative Competence: Skill in implementing and utilizing new pedagogical
technologies to enhance learning outcomes.

~ Reflective Competence: Ability to analyze one’s teaching practices and make
adjustments for continuous improvement.

— DProfessional and Personal Competence: Dedication to self-development and lifelong
learning as an educator.

Certain situations and traits are essential in demonstrating and building competence.
Competent specialists are able to:

— Act effectively in complex or ambiguous situations;
~— Resolve ill-structured problems;

—  Work with contradictory or incomplete information;
— Devise action plans in unexpected circumstances.

Such individuals are constantly enriching their knowledge, acquiring and processing
new information, and adapting it to practical activities. They remain aware of current trends
and are open to innovation.
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Psychologist T.V. Dobudko emphasizes that professional competence is deeply

connected to personal psychological traits and characteristics such as:

Emotional resilience;
Responsibility and integrity;
Creative thinking;
Adaptability;

Strategic planning;
Discipline and consistency.

Result and Discussion

The development of professional competence among university students,

particularly future English language specialists, is a complex and ongoing process. It
requires not only targeted pedagogical efforts but also fostering student motivation and

interest in their future profession.

NSO PN

Key psychological qualities that should be cultivated include:
Resilience — the ability to overcome challenges and setbacks;
Sensitivity to information — attentiveness to detail and data relevance;
Organizational skills — effective planning and execution of tasks;
Discipline — adhering to routines and responsibilities;
Fairness — ethical judgment and treatment of others;
Creativity — innovative approaches to problem-solving;
Goal orientation — capacity to set and achieve objectives;
Flexibility — adapting to changing professional contexts.
At this point, if we turn our attention to the qualities of competence, the following

traits are reflected at the core of professional competence

Extreme competence

The ability to make quick
decizions in difficult and
unfavorable conditions

Professional competence

Social competence
The ability to
communicate effectively

and coonerate with

Having deep knowledge
and skills related to a

specific profession

Psychological,
methodological,

Personal competence
The ability for
personal development

and self-manacement

informational,
creative, innovative,

Technological
competence
The ability to use and
apply technology
effectively)

communicative

Figure 1. reflected at the core of professional competence
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Examples of Practical Implementation:

In language teacher training programs, students can engage in role-playing real-life
classroom scenarios that demand quick decision-making and application of theoretical
principles. Developing lesson plans for diverse learning styles can enhance both didactic
and reflective competencies.

Regular use of technology (e.g., virtual teaching platforms, language apps) can
strengthen innovative competence. Peer-feedback sessions can promote communicative
competence and collaborative learning. To ensure effective competence development,
educational institutions must provide conducive environments. Key strategies include:

1. Flexible Teacher Roles: The teacher transitions from being a knowledge provider to a
facilitator, guiding students toward self-directed learning and problem-solving.

2. Innovative Learning Methods: Incorporating interactive methods (e.g., project-based
learning, flipped classrooms) encourages student engagement and creative thinking.

3. Practical Application: Creating realistic, profession-specific scenarios where students
apply their theoretical knowledge builds confidence and practical skill.

These conditions not only enhance competence but also increase students’ self-
efficacy — their belief in their ability to perform effectively. The process of developing
professional competence in future English language specialists is deeply embedded in a
variety of psychological mechanisms that extend beyond the acquisition of linguistic and
pedagogical knowledge. These mechanisms serve as internal drivers that shape how pre-
service teachers perceive themselves, respond to challenges, and evolve professionally. This
discussion synthesizes key psychological constructs and explores their implications for
teacher education.

Interconnectedness of Psychological Constructs

The literature and observed practices suggest that psychological mechanisms such as
self-efficacy, emotional regulation, metacognitive reflection, and intrinsic motivation are not
isolated traits but interrelated dimensions of professional growth. For example, a teacher's
belief in their teaching capabilities (self-efficacy) directly influences their willingness to
reflect on their practices and emotionally manage classroom difficulties. Similarly,
metacognitive reflection supports the development of emotional regulation, as teachers who
can analyze their emotional triggers are better equipped to respond constructively to
stressors.

This interconnectedness implies that teacher development programs should adopt a
holistic psychological approach, treating cognitive, emotional, and motivational aspects as
mutually reinforcing.

The Role of Self-Regulation and Reflective Practice

Self-regulation plays a foundational role in professional competence. It encompasses
time management, emotional control, and the ability to maintain focus under pressure. For
pre-service teachers, the transition from theoretical learning to practical application often
brings uncertainty and emotional strain. Those who engage in reflective practices, such as
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journaling or peer discussions, are better able to make sense of their experiences and adjust
accordingly. Reflective thinking allows future educators to learn not only from success but
also from failure — a vital element of lifelong professional development. This supports the
idea that reflective competence should be explicitly taught and scaffolded in teacher training
curricula.

Importance of Motivation and the Ideal Teacher Self

Motivation, especially when aligned with a clear vision of the "ideal teacher self,"
serves as a strong psychological anchor. According to Dornyei’s motivational self system,
future English language teachers who envision themselves as effective, inspiring
professionals are more likely to engage deeply with learning tasks and overcome academic
or pedagogical obstacles. This “ideal self” acts as a blueprint for future achievement.

Thus, teacher education should encourage students to actively construct and
articulate their professional vision, aligning coursework and practicum experiences with
that aspirational identity.

Managing Emotions in Professional Identity Formation

Emotional challenges are common in language teaching contexts due to factors such
as classroom diversity, communication barriers, and student behavior. The ability to
regulate emotional responses — such as frustration, anxiety, or disappointment — is crucial
in maintaining professional composure and building a stable identity. Emotional resilience
supports perseverance and fosters positive teacher-student relationships.

Teacher preparation should include training in emotional intelligence and coping
strategies, enabling pre-service teachers to approach teaching as an emotionally intelligent
profession.

Collaborative Learning as a Psychological Support System

Another key finding is the psychological benefit of peer collaboration. When pre-
service teachers work within communities of practice or engage in team-based learning
activities, they experience increased motivation, lower anxiety, and a stronger sense of
belonging. These emotional and social reinforcements not only enhance learning but also
validate their professional identity. This underscores the importance of designing teacher
education environments that promote socially supportive structures, such as mentoring,
teedback loops, and cooperative projects.

Psychological Adaptability in Multicultural and Linguistic Contexts

Future English language specialists are increasingly required to work in
multicultural and multilingual environments. This necessitates the development of cultural
intelligence and adaptability, which are grounded in psychological flexibility. Teachers
must be open-minded, empathetic, and able to adjust their instructional approaches based
on the cultural needs of learners. These attributes are deeply psychological in nature and
influence both teaching behavior and professional growth. Hence, intercultural competence
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should not be treated as a mere add-on, but rather as a core psychological component of
professional training.

Conclusion

In conclusion, building professional competence among future English language
specialists begins with careful career guidance and psychological orientation. Matching
students to professions that align with their interests and personal traits ensures greater
motivation and success. Although competence can be developed even in mismatched fields,
it requires significantly more effort and psychological adjustment.

By fostering resilience, creativity, flexibility, and a sense of professional identity,
educators and institutions can prepare students not only for employment but for lifelong
success and contribution to national development.

The development of professional competence in future English language specialists
is deeply influenced by a range of psychological mechanisms. These include cognitive
processes such as perception, memory, and critical thinking; motivational factors like self-
efficacy and goal orientation; and emotional regulation, which ensures resilience and
adaptability in dynamic learning environments. Additionally, metacognitive awareness
enables learners to assess and refine their own learning strategies, fostering continuous
growth.

Effective pedagogical approaches that support these psychological mechanisms —
including reflective practices, collaborative learning, and constructive feedback — play a
crucial role in shaping competent, confident, and culturally responsive English language
professionals. Recognizing and enhancing these psychological factors can significantly
contribute to more efficient and sustainable professional development.
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