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Introduction

In an increasingly interconnected and globalized world, the ability to communicate
effectively in English has become a vital skill for academic, professional, and personal
development. For students in academic lyceums—institutions in Uzbekistan that prepare
learners for higher education—developing spoken English competence is not only a
curricular objective but also a necessary tool for accessing global knowledge and engaging
in intercultural communication. Despite the emphasis placed on English language
instruction, many lyceum students still face significant challenges in speaking fluently and
confidently due to a complex interplay of linguistic, psychological, and pedagogical factors.

The concept of communicative competence, introduced by Hymes (1972),
underscores the importance of not just knowing grammatical rules but also being able to
use language appropriately in various contexts. Building on this foundation, Canale and
Swain (1980) elaborated a model that includes grammatical, sociolinguistic, discourse, and
strategic competencies—all of which contribute to spoken language proficiency. However,
achieving these competencies in real-time communication is often hindered by
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psychological barriers such as anxiety, low motivation, and fear of making mistakes,
particularly among adolescents navigating both academic pressure and identity
development.

Linguo-psychological studies focus on the relationship between cognitive-emotional
processes and language acquisition. According to Ellis (2008), psychological readiness and
affective variables play a crucial role in second language acquisition, especially in speaking,
where spontaneous production and interaction are required. In the context of Uzbekistan,
where English is a foreign language and exposure to authentic spoken interaction is limited,
understanding these linguo-psychological factors becomes even more critical.

Previous research has examined classroom strategies, pronunciation training, and
grammar instruction, but fewer studies have explicitly addressed how linguo-psychological
dimensions—such as learner anxiety, self-confidence, and cognitive flexibility —affect
spoken English competence among lyceum students. Furthermore, the unique academic
environment of lyceums, which combines rigorous academic expectations with a
transitional developmental phase for learners, presents a distinctive context that merits
focused investigation. This study aims to fill that gap by exploring the linguo-psychological
characteristics involved in developing spoken English competence among academic lyceum
students. The findings will provide insights into effective pedagogical approaches that can
foster not only linguistic accuracy but also psychological readiness for spoken interaction.
Ultimately, the goal is to contribute to the design of more holistic English language teaching
methodologies that support learners cognitively, emotionally, and socially.

Methodology

Previous research (Krashen, 1982; MacIntyre & Gardner, 1994) has emphasized the role
of affective factors such as anxiety, motivation, and attitude in second language learning.
The communicative approach to language teaching (Littlewood, 2004) stresses real-life
interaction and fluency over grammar accuracy. In the Uzbek context, studies by
Rakhimova (2018) and Juraev (2020) suggest that students often face challenges due to low
self-esteem, fear of making mistakes, and insufficient exposure to English-speaking
environments.

Recent work by Dornyei (2005) has elaborated on the motivational dynamics involved
in second language acquisition, introducing the concept of the "L2 motivational self system,"
which integrates students’” ideal language-speaking selves with their learning environment.
Furthermore, Ellis (2008) and Arnold & Brown (1999) have discussed the importance of
cognitive-emotional balance in language learning, showing that high anxiety impairs
working memory and hinders the processing of spoken input and output. Studies also
indicate that scaffolding students’ learning with collaborative and peer-based tasks
enhances both speaking fluency and psychological security (Swain, 2000; Vygotsky, 1978).

Incorporating linguo-psychological strategies—such as anxiety-reduction techniques,
self-monitoring, goal-setting, and cooperative learning —has been shown to improve oral
performance by creating a learner-centered environment where students feel
psychologically safe to express themselves (Horwitz et al., 1986; Medgyes & Nikolov, 2014).
These findings affirm that any approach to improving speaking competence must consider
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not only linguistic inputs but also learners' psychological needs, identity, and emotional
resilience.

This qualitative study was conducted at three academic lyceums in Namangan region.
The participants included 60 second-year students and 6 English language teachers. Data
collection tools involved classroom observations, structured interviews, and questionnaires
designed to evaluate students' psychological profiles, including their language learning
motivation, anxiety levels, and attitudes toward speaking English. Spoken English
performance was assessed through role-plays, interviews, and oral presentations (See
Appendix).

Result and Discussion

Findings revealed that students with higher intrinsic motivation and self-confidence
performed better in oral tasks. A significant correlation was found between anxiety levels
and speaking proficiency: students with high anxiety often avoided speaking or made more
errors. Classroom environments that promoted supportive peer interactions and used
motivational teaching techniques, such as gamification(Appendix-1) and real-life scenarios,
led to improved student participation and fluency. Teachers also reported that
incorporating mindfulness and peer feedback activities helped reduce speaking anxiety and
encouraged self-expression.

Statistical analysis of questionnaire results showed that 68% of students with low
anxiety scored in the top two performance bands, compared to only 29% of students with
high anxiety. Moreover, 75% of students who participated in cooperative learning activities
showed improvement in fluency measures, such as speech rate and use of functional
language. Pearson correlation coefficients revealed a strong negative correlation (r = -0.61)
between anxiety levels and speaking scores, and a strong positive correlation (r = 0.65)
between motivation scores and speaking performance. These results underscore the
predictive power of affective and motivational variables in determining oral competence.

The findings of this study affirm the substantial influence of linguo-psychological
factors on the development of spoken English competence among academic lyceum
students. Students' motivation, confidence levels, and emotional states emerged as key
determinants of their oral performance. The observed strong negative correlation between
language anxiety and speaking proficiency aligns with prior studies (MacIntyre & Gardner,
1994; Horwitz et al., 1986), suggesting that when learners experience high anxiety, their
ability to process and produce spoken language diminishes due to cognitive overload and
fear of negative evaluation.

Conversely, students with high intrinsic motivation and positive attitudes toward
English learning demonstrated greater fluency, self-expression, and willingness to
participate in speaking tasks. This supports Dornyei’s (2005) concept of the "L2 motivational
self-system," which emphasizes the role of learners' vision of themselves as successful
language users in driving persistent and focused engagement. These motivated students
were more likely to set goals, self-monitor, and actively seek speaking opportunities—
behaviors that are instrumental in language acquisition.
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The success of cooperative learning strategies also deserves attention. Tasks that
involved peer collaboration, such as role-plays and dialogues, not only enhanced students’
language output but also reduced performance pressure. These findings are consistent with
Swain’s (2000) output hypothesis and Vygotsky’s (1978) sociocultural theory, both of which
highlight the role of interaction and scaffolding in language development. Moreover, the
incorporation of mindfulness techniques and supportive classroom routines contributed to
a safer emotional climate, where students felt less judged and more open to making
mistakes and learning from them.

Notably, the variation in results across classrooms indicates that teacher attitudes
and instructional methods significantly mediate the relationship between psychological
factors and speaking outcomes. Teachers who adopted a student-centered approach,
provided constructive feedback, and nurtured student agency saw more positive changes
in learners’ speaking competence.

Overall, this study reinforces the view that effective language education must
consider learners not just as cognitive processors of linguistic information, but as holistic
individuals with emotional, motivational, and social needs. The integration of linguo-
psychological strategies into teaching practices is not a peripheral concern but a central
pillar in facilitating meaningful and sustainable spoken language development.

This study underscores the critical role of linguo-psychological factors in the
development of spoken English competence among academic lyceum students. The
findings highlight that language acquisition, especially in terms of oral communication, is
not only influenced by linguistic proficiency but also by emotional, cognitive, and
psychological factors such as motivation, self-confidence, and anxiety levels. The strong
relationship between these factors and students' speaking performance demonstrates that
fostering a positive psychological environment is essential for enhancing language learning
outcomes.

The study's results suggest that English language teachers should prioritize the
integration of pedagogical strategies that address both cognitive and emotional needs.
Techniques such as goal-setting, anxiety reduction, cooperative learning, and mindfulness
practices were shown to be effective in improving spoken English competence.

Conclusion

Moreover, incorporating motivational strategies, especially those that align with
students' personal and academic aspirations, can lead to more engaged learners who are not
only capable of producing spoken language but are also confident and motivated to use it
in real-world contexts. The findings also have implications for curriculum design. An
effective English language curriculum should not only focus on grammar and vocabulary
acquisition but also include components that help students manage anxiety, build their
confidence, and encourage active participation. By addressing the psychological
dimensions of language learning, educators can create a more comprehensive and student-
centered approach to language teaching, which is crucial for success in today's globalized
world. This study also paves the way for future research on the long-term effects of
integrating linguo-psychological strategies in language teaching. Longitudinal studies
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could provide further insight into how these factors evolve over time and contribute to
sustained language proficiency.

Additionally, the applicability of these findings in other educational settings and
cultural contexts should be explored to expand the understanding of how psychological
factors influence foreign language learning on a global scale. In conclusion, the development
of spoken English competence is a multifaceted process that requires attention to both
linguistic and psychological factors. Teachers who are equipped with strategies to foster a
psychologically supportive environment and cater to students” emotional and motivational
needs are more likely to see improvements in students' spoken language skills, which are
essential for their academic and professional futures.
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